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have significant implications for the roles and responsibilities of VET teachers and
trainers, as well as for competence requirements.

Conclusions
Current changes of the VET curricula, reforms of the VET systems and processes require following the holistic approach to the competences of VET teachers
and trainers. What matters for the quality of vocational education and training and
for meeting the changing demands of work processes and society is not just provision of vocational knowledge and skills that meet the requirements of workplaces,
but ensuring a deep understanding of the nature and contents of work processes,
as well as the roles of employees in these processes.
These conditions also require revision of the structure and content of the competences and qualifications of VET teachers and trainers by paying more attention
to those elements that traditionally are not strongly identified with vocational
teaching and training, such as key competences, personal attitudes and values to
teaching and learning, constructive pedagogical relationships with students.
Current reforms and institutional changes in VET, such as decentralization
of the VET provision, implementation of competence-based VET modules,
intensification of work-based learning and application of ICT-based learning
solutions have rather controversial implications for VET teachers’ competences
and their development. On the one hand, these changes demand development of
educational-academic background, professional and pedagogical competences of
the VET teachers (e.g., demand of higher education). Research clearly indicated
a positive impact of higher education of VET teachers on the teaching processes
and attitudes to students and quality of vocational teaching. On the other hand, the
dynamics of these changes and neoliberal policies of their implementation tend to
focus attention on the cost-effectiveness of VET teacher training by orienting to
the minimum (threshold) requirements to teachers’ competences imposed by the
current needs of workplaces and possibilities of educational institutions.
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